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CHAPTER I
INTRODUCTION
Vocational guidance does not end, as many are wont
to believe, with the placement of an individual in a vocation, no matter how carefully and wisely selected.

The

follow-up program is indeed vital but often neglected, and
it is the responsibility of the individual or individuals
who have spent limitless time and effort in carrying through
the preceding steps of the guidance program to see to it
that the individual, student, or drop-out, functions successfully in his chosen vocation.
Arthur Jones rates the follow-up step in this manner:

"The follow-up program of guidance is as important

as the other steps of the program, and in some respects
may be even more important than mere placement. 111

rithout

an attempt to evaluate the steps in the guidance program,
it is safe to say that without an effective program of
follow-up, the guidance program is incomplete.
This is a difficult program in many instances, as it
is expensive of time, energy, and finance.

There is a pos-

sibility of encountering indifference and lack of cooperation on the parts of the former students and the
employers as well.

There are numerous plans for carrying

out the follow-up program, and care must be taken to
select the proper procedures for each individual or particular situation.
1

Jones, Arthur J.

Principles of Guidance.

p. 210

2

All is not difficult, however, for there are cooperative firms and employers who will use means of their
own or co-operate with the school or vocational agency's
plan in furnishing information regarding the progress of
the students.
The follow-up program may serve as a yardstick to
measure to some extent the effectiveness, and in like
manner, the weakness of the preceding steps used in the
guidance program.

If the fate of the product is knovm, the

results may be used to improve the services of the schools.
They should affect guidance procedures and curricula.
E.G.

illiamson lists the following ways of using results

from the follow-up program:
1.

As an index of the educational and vocational
opportunities of the connnunity.

2.

To indicate current conditions involving local
problems of demand and supply in regard to
various initial marketable skills.

3.

As a rough measure of the effectiveness of tryout and vocational training courses.

4.

To provide the placement office with additional
check-up on unadjusted graduates and those
out of work. 2

Follow-up may be successfully carried out in a number of
ways:

written reports from the employer and from the
2

illiamson, E.G.

How To Counsel Students. p. 102.
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worker; telephone calls at place of employment; calls made
by the student of employee to his former school counselor .
In order that f'ull and revealing records may be kept
regarding the student, the following methods are suggested:
1.

Follow-up questionnaires

A.

Employment progress

B.

College progress

c . Post school inventory
2.

Follow-up letter

3.

Follow-up interview
Statement of the Problem

This study involves a follow-up survey of the students who have left Phyllis Wheatley Senior School, San
Antonio, Texas since 1942 .
of the study:

There are five basic problems

(1) To determine from the number of students

who entered Phyllis Wheatley Senior School since 1942,
whether a representative number has graduated, or whether
the number of drop-outs has been too great .

(2) To obtain

a record of progress of the students who have left the
school during this period.

(3) To find out from the

former students what they consider to be the greatest need
in the program of the school, guidance or otherwise, that
would better equip students to succeed after leaving high
school, and, on the basis of this information, to suggest
procedures by which a program of guidance may contribute
more adequately to the needs of the pupils after they have
left school.

(4) To discover leads and techniques which

4

could be introduced to make more effective the occupational
adjustment of pupils whose formal education will close at
graduation, if not before .
It can be seen that these objectives are definitely
and specifically concerned with implementation .

Several

important factors relating to the circumstances under which
this study was made will be stated in the body of the paper .
While limiting factors and the lack of certain basic data
do not make the findings less valid or the recommendations
less sound, they did in several ways determine the method
of the study .

As this study is being made, census data on

San Antonio and Bexar County are being collected and will
be released in the near future .

These basic data iould

have been most useful for a more accurate and up-to-date
analysis of this study and some of the details will of
necessity change in the light of the new census figures .
In spite of these limitations, sufficient reliable
information was available to compile the necessary details
to lead to sound findings and recommendations .
Desired Outcomes
In addition to the basic problems, this study
involves an attempt to answer several questions of vital
importance:

(1) Is t h e conmru.nity of San Antonio graduating

a majority of its children?

(2) How is the present employ-

ment and school attendance situation for young people
likely to change~

(3) Do the school opportunities attract

young people and serve their needs?

(4) Are there counsel-
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ing services to help young people both those in school and
those out of school to make wise choices leading to good
occupational and social adjustment?

(5) Are placement

services that include job counseling available for young
people?

(6) Are sufficient job opportunities provided for

youth who are ready for them?
Methodology
For the most part, the true picture of this study
was obtained from questionnaires filled out by former students of Phyllis Wheatley .

Additional information was

secured through personal interviews with the schoolleavers themselves, other family members, and employers.
Personal calls were made in some instances, and the telephone was used as a medium of contact in other instances .
A list of all students who had left the school during the designated period of the study was obtained from
the school records .

This list was checked as material was

mailed out and returned .

Stamped and addressed envelopes

were enclosed with the questionnaires in an effort to
facilitate and possibly speed replies .

A letter setting

forth a simple forthright explanation of the purpose of
the questionnaire, soliciting friendly co-operation, and an
expression of appreciation was enclosed with each questionnaire .
Returns were compiled and follow-up letters and
personal contacts were made until an adequate sampling was
obtained .

Cross _tabulation was devised to further break

6

down the original findings and present in tabular form the
information gained from the questionnaires .
After a~l data were assembled, the material was or ganized and an effort was made to obtain additional facts
needed for proper interpretation.

The information obtained

was arranged in a concise and objective manner for the body
of the study .

The report was concluded with recommenda-

tions for action as a result of information obtained from
the study.
Survey of Related Studies
Successful leaders in education, commerce , and industry are recognizing more and moee the value of frequent
commun~ty studies to point out assets and liabilities which
will affect the growth and progress of its citizens and of
busihess.

Upon such studies, they project future develop-

ment and make investments for expansion or for capital
improvements .

Since the ultimate position of a community

as a producer of wealt~ and prosperity depends on the health
and security of its people, it is important that educational

and

social planning take their place beside that of com-

merce and industry .
The American Youth Commission has been especially
oonoerned with the problem of occupational adjustment .

In

co-operation with United States Employment Service, the
Commission carried on an extensive program of study and
experimentation in eight geographical areas over a period
· of almost two years .

The outcomes of this experimentation

7

constitute the ba sis of a volume of the Connnission's entitled Matching Youth and Jobs.

Some

interesting f a cts pre-

sented in this volume assert that:
Today, there are still 4,000,000 young
people unemployed. This group, almost a forgotten generation, must be tra ined and equipped
to play a useful part in this time of stress.
They, together with a large number of adults
who have been unemployed and now need to be retrained, represent a distinct challenge to the
nation's 1,300 vocational and technical schools
and colleges with their staffs of
experienced
instructors and ad.ministrators. 3
Youth Tell Their Story, a report based on a survey
for the American Youth Commission of the American Council
on Education, represents one of the major accomplishments
of the Connnission.

In attempting to ascertain true condi-

tions, representatives of the Maryland Study went directly
to the youth themselves, and, by means of personal interviews, secured f ,irst-hand information and opinions from
more than 13,000 individuals.

Dr. Bruno Fels, nominated at

the request of the Connnission for a disinterested evaluation, by the Central Statistical Board of the United States
government, says in his report to the Connnission:
I do not hesitate to state that in my
opinion there can hardly be found a more
thorough and well planned way of taking a
sample • • • After all, it seems to me that
quite apart from the method of sampling or
from the degree to which this sample may be
representative of the youth of the United
States as a whole, the full importance of
this study is to be seen in the results
obtained from youth of every social and

3Bcll,

:2.tch i..n, .r.o t

1

and Jo s .

p.

3
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economic background, of different race,
parentage, and over a definite range of
ages, et cetera. This analysis of the
differential within the group of youth
included in the sample appears to have been
attained to a full one hundred per cent. 4
Mark N. Burkhart 5 made a Ten-Year Follow-Up Study
of 102 Pupils Who Entered Carlisle High School in September, 1926 and presented his findings in a Master's Thesis
in 1938 at Pennsylvania State College.
Burkhart followed the careers of 102 pupils, both
graduates and drop-outs who entered Carlisle High School
in September, 1926, to determine what percentage of the
graduates co~tinued their formal education; what percentage
of them were drop-outs, and their reasons for not graduating from high school; the types of work engaged in by each
group.

He found a definite need for guidance in the high

school; a need for an enriched curriculum in voc ational
courses; the retention of the college preparatory courses;
and more freedom in choice of subjects by the pupils.
0rrel James Mitchell 6 made an interesting study ot
the students and former students of Pupil Elimination from
Gonzaga High School, 1923-37, to determine the extent of
elimination caused by compulsory drop-outs based on:
4

Bell, Howard M.

6

Burkhart, Mark N.

6

Mitchell, 0rrel James.

Youth Tell Their Story.
Follow-Up Study.
"Pupil Elimination."
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(1) Ages of pupils .

(2) Time of leaving school.

ber of subjects failed by them .
jects failed by them .

(3) Num-

(4) Number of major sub-

(5) 'fuat happened to them later.

The extent of elimination caused by non-compulsory dropouts based on:
school.

(1) Ages of pupils.

(2) Time of leaving

(3) Reasons for leaving school .

(4) ¥.hat happened

to them later .
It was found that most failure eliminations occurred
in the first and second years of high school; Latin and
mathematics wer the most difficult subjects for the failures; many drop-outs transferred to other schools.
The conclusions reached as a result of this study
were that heavy elimination can be attributed to the set
curriculum; maintenance of a high educational standard by
the school; and the lack of an adequate diagnostic testing
program which would indicate the capabilities of the prospective student entering his first year .
L. C. Blomquist 7 made "A Survey and Analysis of
Certain Aspects of the Guidance Program in the Albert Lee
High School."

This study analyzed replies to a question-

naire sent in by 205 of the 259 students who were graduated
from the high school, 1930-1937.

He concluded that gradu-

ates tended to find employment in the same level occupations as their fathers; that students of higher intelligence
tended to be found in higher education levels; that vocational subjects helped most in aiding students to make
7

Blomquist, L. C. "A Survey and Analysis of Guidance Program."
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vocational choices; and that teachers gave relatively
little educational or vocational guidance .

The results

of the study showed a need for expansion of the guidance
program including more adequate use of school records; and
a need for a broadened program in commercial and industrial
courses .
Another type of follow-up study is described in the
Sierra Educational News published by the California Teachers' Association .

This investigation, reported by Eva

Louise Blum, 8 is concerned with finding out what happened
to two groups of girls who had graduated from high school.
The one group consisted of girls who, by several standards
were above average; the other group was composed of girls

who might be termed average or below average .
A more comprehensive type of follow-up study is
reported in a pamphlet by Paul H. Landis, 8 which is entitled Six Months After Commencement, and which has been
issued as Bulletin 420 of the Division of Rural Sociology
of the Agricultural Experiment Station, State College of
ashington .

Through this study, an analysis of 133,651

graduates from high schools in the State of

ashington,

·depicts the occupational roles of boys and girls who were
graduated from high school .
The implications of this study are broad in scope .
When schools fully appreciate the richness of the informa8

Blu.m, Eva Louise.

8

Land1s, Paul H.

°Follow-Up Study."
"Six Months After Connnencement."
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tion obtainable from follow-up studies, an even greater
number will be made in the future than have been made in
the past.

By means of follow-up procedures, the schools

continue to assist their former pupils at a time when such
assistanc e is vital, and, in addition, they obtain insights
into the value of educational and guidance procedures carried on by the schools.

This study suggests that the fol-

low-up program indic ates more eloquently than words the
genuine interest on the part of the school toward youth and

toward the community at large.
There is no thought that the studies mentioned as
related to the follow-up program constitute all of the
studies made on this important phase of the guidance program.

These are recounted only as evidence of the nation-

wide interest that is being felt by universities, colleges,
specialized teacher training institutions, state and local
educ a tion departments, educational associations, and governmental agencies in determining how effectively the school
programs are serving the needs of the youth of the nation.
The studies covering a limited area and number of
youth as well as those covering a vast area contribute to
the national problem of youth adjustment.
A passing view of the unemployed youth and the mal-

adjusted youth of San Antonio gives clues to certain
significant problems of inadequate educational opportunities, and voc a tional guidance that by virtue of its
geographical setting, historical background and culture,
economic factors, population, size, and personnel causes

12
San Antonio to weave its own peculiar design in the national pattern of the youth problem.

~his study is being ma.de

in an attempt to discover how these factors have affected
the situation for Negro youth of San Antonio .

13

CHAPTER II
DESCRIPTION OF SAN ANTONIO, TEXAS
Location
The location of San Antonio on the international
highway has made it indeed the gateway to Mexico.

This

geographic advantage together with its climate has enhanced
its value as a tourist and winter-resort city and has at
one and the same time brought to it tourists on whom much
of the business life of the city depends and tourists who
depend much on the city.

One group comes to this city to

see the historic things and scenic things of interest and
to spend ~10,000,000 annually; the second group comes to
do the cheap jobs and to look for work, and to spend a few
months between the beet fields of Michigan and the onion
fields of the Rio Grande Valley.
The strategic location of San Antonio in relation to
our national borders, the existence of vital national
defense . military units in the city with their recent
increase, combined to make San Antonio an important center
of national interest.
Size and Population

In size, San Antonio is the third largest city in
Texas.

It is the dominant urban center of a vast area that

includes Texas plains, the Hill country, accessible water
frontage, and the

inter Garden of the Rio Grande Valley,

an area of trade that has untold potentialities as live-
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stock and forage crops and horticulture continue on their
way to becoming the dependable heirs of King Cotton.
trade area is of no small importance now.

The

In wholesale

distribution the corporate city area of 36 square miles
serves a territory of 131,518 square miles and over 2,500,000 people with net sales amounting to more than 350 million dollars. 1
The figures released by the latest census available
at the beginning of this study showed a total population
of 319,000.

San Antonio's metropolitan district population

now totals 417,000; figures released by the Bureau of Census, Washington, D. C., revealed August 20, 1947.
The population of the metropolitan district increased 31 per cent over the 1940 federal census.

The

417,000 population figure represents an increase of 98,000
over the total of 319,000 enumerated on April 1, 1940.
Private households also increased during the period
from 84,000 in April, 1940 to 113,000 in April, 1947;
there is an avera ge population per household of approximately 3.7 persons. Indicative of the housing shortage in
April, 1947, 11,000 married couples, or 11 per cent of all
married couples in private households, had not established
their own households, but were sharing living acconnnodations with other persons.
Approximately 26 per cent of the population had
1

Figures from the San Antonio Chamber of Commerce
and The Public Hearing of the San Antonio River and Canal
Conservancy District, May, 1942.
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moved into this area from outside of Bexar County, and only
35 per cent of the 1947 population lived in the same house
on the dates of the two census enumerations.

In March, 1947, 67,000 persons aged 7 to 24 years,
were enrolled in schools, with about 93 per cent of the
children 7 to 13 years of age, and 72 per cent of the 14 to
17 age group enrolled in classes.

Due to the G. I. Bill of

Rights, the percentage of males from 18 to 24 years of age
enrolled in school increased from 11 to 20.
The available estimates of the percentage of the
population as to race and nationality reveal that the Negro
population comprises a total of seven and one-half per cent
of the total population.
The Negro population is largely concentrated into
three ndely separated areas of the city:
1. In the vicinity of the Southern Pacific
railroad tracks (all directions).
2. The southeast section of the city.
3. West of Zarzamora Street
in the western
section of the city. 8
There are two Federal Housing Units for Negroes
within the city limits and one outside the city limits now
nearing completion.

Wheatley Courts, located directly

opposite Wheatley School contains 284 units; while Lincoln
Courts, located in the west end of the city approximately
five miles from the high school, contains 372 units.
~Informal (but affirmed) statement to the writer
from the San Antonio Chamber of Commerce, June 26, 1947.
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Economic Factors
Of supreme economic importance to the city are the
large nearby army posts, and of equal importance to the
nation are both these posts and the city which they dominate.

From both military and civilian payrolls millions of

dollars flow into the city annually.

Vith this asset to

t r ade and connnerce, the city can well afford to take stock
of itself, particularly now when a larger and more intensified concentration of troops in this area is augured.
Oil alone, with a payroll of 4,000 persons directly
employed by the four refineries, fifteen supply firms, and
more than a hundred operators, contributes through royalties, leases, and payrolls, an estimated total of
il25,000,000 to the city's income annually. 3
The army, wholesale and retail trade, and tourists
are at the present the major economic factors in the life
of San Antonio.

There is no indication of dimunition of

their importance; there is the additional possibility of
increased industrial expansion .

The Chamber of Connnerce

reports that in the San Antonio trade territory, agricultural, and natural resources have been developed to
only approximately 30 per cent of their potentialities.
There is apparently a growing conviction among business
leaders in San Antonio that industrial expansion is
long overdue .
On this economic base, controlling it and controlled
by it, live the people of San Antonio.
a

•

P . A.

Guide to the Lone Star State. p. 330,
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CHAPTER III

PHYLLIS WHEATLEY HIGH SCHOOL
Prior to 1933, Douglass High School (now Douglass
Junior High School) was the only high school serving the
Negro population of San Antonio.
When the new school was constructed, it was named
Phyllis Wheatley High School.
Physical Plant
Phyllis fueatley Senior High School, located at
415 Harrison Street, is the only senior high school serving the Negro population of San Antonio, Texas.

It is a

two-story brick building containing twenty-one classrooms.
There are four student rest rooms,

two for boys, and

two for girls; two teacher rest rooms, one for men and
one for women; and one shower each for boys and girls.
Curriculum
The administrative duties are carried on b y one
principal and one vice-principal.
consists of two clerks,

The office personnel

Th.ere are twenty-two teachers

and one librarian.
The Douglass high school (now Phyllis Wheatley)
had the distinction of being the first Negro school in
Texas to have training in the industries as a part of its

18

curriculum.

1

The quality of equipment was recognized by

the United States government which placed a branch of the
Smith-Hughes Voc a tional work in the school.
The basic requirements for graduation from Phyllis
Wheatley High School are three full years of successful
work which will include a minimum of 27 credits from the
junior high school.

Three full years of English, one year

of World History, one year of United States History or
United States History and Civics combined, and three full
yea rs of Physical Education nrust be included in all programs of study.

All students who plan to go to college

should be advised to take two majors and two minors in
purely academic studies.

A major is to be defined as three

years of six semesters of work in one subject or field.
This is to be advised whenever possible to include these
majors and minors if they meet the needs of the individual.
In some of the voc a tional courses, this will not be
poaaible because such courses are set up in terms of
terminal education rather than preparatory.
During the war, much emphasis was placed upon
Spanish and especially upon mathematics

ro~

boys, and in

view of this, all students who could pursue these courses
with profit were urged to do so.

All boys were advised to

consider the pre-flight course in Aviation .
The general purpose of this curriculum is to serve

1

San Antonio Schools Bulletin, vol. II,
San Antonio, Texas, 1924.

no.

2,
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TABLE I.

PROGRAM OF STUDIES

Courses

Units

English

3

Spanish

2

gebra

2

Plane Geometry

]l.

Biology

l

Physiology

½

Chemistry

1

Physics

l.

History

3

Drawing

4

Music

3

Commercial

9

Manual Arts.

20

Home Economics

6:

Physical Education

lt

Trigonometry
Cosmetology

½
3

20

the individual needs of all pupils.

Students may take as

much work in any field as they desire.
School Philosophy
Although it has not been as yet adopted by the
f aculty of the school, the following statement of a
philosophy for Phyllis Wheatley School has been proposed
with the end in view that the students, faculty, and
principal may use it as a foundation for a comprehensive
philosophy:
At Phyllis
eatley High School each boy
and girl is offered the opportunity to succeed in
intellectual growth and knowledge, to acquire
the skills and attitudes necessary for successful
living, to learn about and prepare for voc a tional
life, to develop fine personality and character,
and to enjoy and use all the rights of the 1
individual while, at the same time, learn to
appreciate the culture of and to accept all of
the responsibilities and duties due the democratic society which maintains the school. 2

2

Inge, Jr., G. P. Provisional Program of Study for
Phyllis fueatley Senior School. San Antonio, Texas. p. 1.
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CHAPTER IV
LOCATION OF GRADUATES AND DROP-OUTS
In San Antonio, as in many communities, business and
other groups have been making surveys of industrial conditions and plans for postwar industrial development and postwar jobs .

Many observers believe that substantially

increased public expenditures for health, educ a tion, housing, and conservation of natural resources, are important
in planning full employment.

The experience of the depres-

sion years of the thirties showed the harm to the normal
development of young people caused by lack of jobs and the
serious frustrations brought about by long-continued unemployment.
Conditions of employment in jobs that young people
undertake are as important as the existence of jobs for
those who are ready for work .

For this reason, careful

consideration should be given to the legal standards in
effect in the community regulating employment of young
persons, particularly those relating to the minimum age
at which children are permitted to enter employment, their
hours of work, their wages, and the accident and health
risks of the job .

Employed Graduates
There are in San Antonio and Bexar County no records
of the number of children under the age of 16 who are gainfully employed.

The office of the County Judge reports

that during the year 1943, work permits were issued to 35

23

TABLE III •

Et:.PLOY.:.:ENT ST TUS OF ALL YOUTH AT Tii.!E OF INTERVIE:1

Education

EllPLOYED FULL TIME
?lumber
Per Cent

10th. Grade

7

11th. Grade

10

12th. Grade

0

l year beyond high school

0

31

20 . 0

years beyond high school

16

10 . 2

3 years beyond high school

47

2

4 or more years beyond high
school

4.5

28 . 8

TOTAL

156

100 . 0
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Negro children, most of whom were at work in grocery stores
or other food handling occupat1ons . 1

This indicates

nothing but the fact that there is at present little conformity with the state law requiring work permits issued by
the County Judge to children between the ages of 12 and 15
who work during the school year and who may be granted
such permits on the sworn statement of parent or guardian
that such employment is necessary for the support of members
of the family .
The general problem of economic security is particularly acute for young people for the reason that they so
often lack the background of training and e xperience so
necessary to both placement and voc e.tional progress .
There are many young people now in the labor market, constituting a very considerable part of the national youth
population.

It is appropriate that we make an effort to

find out something about them -- the kinds of jobs they
hold, when they start working, the wages they receive, and
what they think about the jobs they do .
Table II presents in some detail what the youth,
included in this sample, were found to be doing .

The term

"employed youth" excludes all students, homemakers, and
the voluntarily idle .
For the purpose of this study, a full-time job is
considered to be any gainful employment of thirty or more
hours a week in which the youth was engaged during the
1

Informal (but affirmed) statement to the writer,
June 26, 1947.
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time of the study.

A part-time job is gainful employment

at which the youth worked at least five hours, but less
than thirty hours a week.
The data concerning the graduates of 1942 furnish
significant information.

This group had been out of school

longer than any other group included in the study; therefore, there were more who had received enough further
schooling, training, and experience required to receive
and hold certain professional, technical, office, skilled,
and semi-skilled jobs.

None of the youth of this study had

been out of high school long enough to have completed the
training required for the professions of dentistry, medicine, architecture, engineering, nursing, veterinary medicine, et cetera.
There were seven college graduates available for
interview in this group, all of whom were employed in professional jobs.

Two of the males in this group were

employed on full-time jobs.

The two who were unemployed

were veterans attending school full-time.
There was a definite increase in the number of office
workers of the graduates of 1943.

This was probably due to

the opportunities offered during that year to high school
graduates by the government.

Large numbers of high school

graduates seized this opportunity to work and provide themselves with the money needed to further their education at
a later time.
Too many youth enter our complex and often bewildering labor markets with an attitude toward their occupational
potentialities that is compounded of wishful thinking and
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incomplete information.

Their understanding of the nature

and extent of employment opportunities is shot through with
romantic illusions.

Table III shows that in the case of

the youth of this study, more than five times as large a
proportion of young people want to work in the professional
and technical fields as are now employed in these fields.
The great majority, encouraged a.n d influenced by parents,
relatives, and friends who are working on the types of jobs
they they desire, express the wishful hope that they may
.
.
someday enjoy the privilege of entering these fields.
It is somebody's business, and, ideally, the trained
counselor's business, to reduce to a minimum this profitless disparity between vocational aspirations and actual
employment opportunities.
It is alarming to note that 11 of these young people
sought occupational information from their school, while
only 15 used the services of an employment agency.

The 12

who sought assistance from the Y • • C. A. were largely
unskilled and domestic workers.
Effective ways and means of cultivating in youth
an intelligent awareness of their occupational potentialities and limitations are a major need in San Antonio.
These youth should also have an authentic picture of the
kind of occupational world they are destined to enter as
they leave their classrooms behind them.
One of the controlling factors in making a wise
choice of an occupation is the medium of interest.
Howard states:

1'.a\BLE IV•

ACTUAL AND PREFERRED OCCUPATIONS OF E n'LOYED YOUTH

Desiring Specific Field

Employed in Specific Field

OCCUPATION
Numbe r

.l-'er Gent

r~umoe r

.t-er _l.ien,;

Professional

38

71. 4

12

8.6

Technical

52

37-4

4

2.9

Office

22

15.8

1.5

10.8

Proprietary

10

7.2

10

1.2

1.5

10.8

19

13.7

Semi-skilled

2

1.4

42

30.2

Semi-skilled

0

0

21

15.1

Unskilled

0

0

16

11 •.5

139

100.0

LABORERS a
Skilled

TOTAL

139

100.0
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To make a successful choice, the
student must know why he prefers a certain
vocation and must have an interest in the
field he selects. If his preference is not
already clear to him, the student should
employ every objective measure
he can to
assist him in finding it. 2
Kuder's Preference Record, Strong's Vocational Interest
Blank, and many other tests may help to verify the amount
of interest a student has in a particular vocation.

It is

not possible for one or a few tests to furnish conclusive
findings, rather, the findings of many tests are required
before a true interest pattern may be derived.
Brewer, 3 lists the following as important factors in
the choice of an occupation:
1. Mental ability

2. School record
3. Physical ability

4. Genuineness of interest

5. Experience
6. Character

7. Relations with other people
8. Opportunity for preparation
9. Possibility of securing work
10. Provision for changes
Students should be tested to determine their rating as to
2

Howard, L. S.

3

Brewer, John M.

The Road Ahead.

p. 292.

Occupations. p. 186.
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these factors.
The elements of vocational maladjustment and job
dissatisfaction are further explained from the standpoint
of specific jobs in Table IV, listing the jobs most frequently preferred and those most frequently followed by
the male and female youth of this study.

The colunm to

the left lists the jobs most frequently preferred, while
the column to the righ lists the jobs that are actually
being followed with those both followed and preferred,
underlined in column to the right.

Among the male youth

only one job out of ten preferred is being followed; while
among female youth, six out of ten preferred jobs are actually being engaged in.
The significance of this condition seems to be that
among other things, there is less need for determined
ambition in girls and women than in the boys and men and
the infiltration of romen into certain jobs during the
period of the war which had been previously restricted.
The effects of war production on the occupations
desired by Negro youth are evident.

If this study had been

made prior to the war, it is reasonable to assume that
Negro women of San Antonio would have had very little
reason to select such occupations as Civil Service, power
sewing, and hand machinist as "preferred" occupations
because they would not have been available to them in this
community.

Male youth have added Civil Service, Archi-

tecture, Aviation, and Engineering as jobs that would have
heretofore held no promise for them at all.

The opportunity
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for employment has not been the only impetus; however, the
opportunity for training has also had its effect.
The ambitions expressed by these youth indicate that
they are lifting their eyes to higher planes.

They find

the mysteries of the machine, the airplane, and the motor
more exciting than ever before.

The exploits of the 99th

Pursuit Squadron, the deeds of Negro Seamen and soldiers
are stirring them into a state of restless anxiety.
To meet the challenge of post war education in terms
of reorganized curricula, the schools and entire connn.unity
of San Antonio must recognize the need for continuous
revision of vocational information and for a frank and
active consideration of the dynamics of placement and
follow-up.

TABLE V •

THE JOBS YOUTH WANT AND THE JOBS THEY GET

MALE YOUTH

FEM.i\LE YOUTH
-'-

Ten oocupa.ti ons
most frequently
preferred

Architect

Ten oooup a.ti ons
most frequently
followed

Ten oocupa.tions
most frequently
preferred

Ten oocupa.ti ons
most frequ ently
followed

Car washer

Beautician

Bea._u_t.icie.n

Cook

Civil Service

Elevator operator

Civil Service Emp.

Gov•t. Emp.

Clerk

Maid

Dentist

Uni t or

Machinist (hand)

Presser

Electrician

Laundry operator

Musician

Engineer

Machinist

Nurse

Proprietor
Beauty shop
~si;:r_e_ss

Lawyer

Maintenance

SElwing ( povre r)

Physician

Painter

Proprietor
Beauty shop
Dress shop

Proprietor
Food estab.
Cafe
Grocery
Variety Store
Record Shop

Railroad Emp.

Seamstress

~1st

Te!,_ohel'_

Sewing (power)

Waitress

.via.tor

Teacher

Te~cher

~

Teacher

....
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T

lE VI •

SOURCES OF rnFO

TIO i

l'J)

HELP IN SCClJRIJ;G Eill'LOY11El T

number

Source

Per Cent

No one

15

10 . 8

Public .S.Chool officials

10

7. 2

school attended since
leaving high scnool

ll

7.9

12

a.1

15

10 . 8

y . .•c .

, Y. ,

.c. •

Public Employment
Private Employment

gency
gency

Parents , relatives , friends
orkers on jobs
Employer or supervisor

0

0

20

14. 4

35

25 . 1

1]

7.9

ovies

0

0

Reading

5

3. 6

Other

5

3 .,6

TOTAL

139

1119.0
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CHAPTER V
OPINIONS AS TO ADVANTAGES AND DISADVANTAGES
OF HIGH SCHOOL CAREERS
In this babel of confusing and contradictory assumptions regarding the youth of today, one might well wonder
where to look for the truth.

It is the assumption of this

study that the best single source of authentic information
about the essential character and needs of this younger
generation is the young people themselves.

When they are

given the cha.nee to reveal their living situations, ambitions, thwarted and realized , and their opinions of conditions in general, we may receive a more realistic picture
of the youth situation as it exists today.
Of the 247 youth asked by means of the questionnaire,
what they considered to be their greatest need or lacking
factor, 162 not only recognized the existence of such a
problem, but also defined it; 63 asserted that there was no
lacking factor; 22 stated that they did not know whether a
need or lacking factor existed or not.
Those who recognized the existence of a youth prob1~m characterized it as basically economic, this means
jobs.

To some it meant wages that would permit the enjoy-

ment of a higher standard of living.

To others it meant

jobs that provided a deeper sense of security and a more
hopeful promise of vocational adjustment.

To still others,

it meant an income sufficient to make marriage or further
education possible.

Those who were not directly concerned

with full-time jobs at the time of the study wanted the

34

opportunity for a mininmm of schooling to fit them for satisfaction in adult life.
It was revealed through this study that large numbers of youth in the conmnmity of San Antonio are dissatisfied with their jobs.

From the comments given by the youth

themselves, it is difficult to determine how much of this
dissatisfaction stems from the natural urge to work in more
socially a~d economically desirable occupations, and how
much is due to serious vocational maladjustment.
Employed Graduates
The youth opinion poll was based on the answers
given and statements regarding certain parts of the questionnaires (Appendices 1-11). · The living answers are found
in the replies given by the youth themselves.
Some of the facts have already been revealed in preceding tables and chapters of the study, but an overview of
the opinions expressed shows that a majority of the students criticize the school for failure to give them a curriculum which (in their opinion), will prepare them for
life as well as for college.

They felt that the curriculum.

is so designed as to favor the college preparatory student
at the expense of the student who will have finished his
schooling with graduation from high school.

It was felt

that a student should be able to choose a college preparatory course of study, but the same student should be able
also to take a number of subjects during his high school
career which were definitely of a life preparatory nature.
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The school philosophy states, however, that "each student
is offered the opportunity to acquire the skills and attitudes necessary for successful living and to learn about
and prepare for vocational life . 111
The subject analysis given by the former students
was as follows:

The tenth and eleventh grade English

courses were considered valuable and of life preparatory ·
nature .

There were no comments as to the value of History .

All mathematics were considered valuable and life preparatory as well as college preparatory.

Due to the locale,

Spanish was considered valuable and life preparatory as
well as college preparatory.

Home economics, shop courses,

typing, business, physical education, and cosmetology were
considered valuable and life preparatory.

All students

expressed a desire f or more extensive training and experience in these courses .

Based upon the opinions stated,

it would seem fair to any that three out of every four high
school subjects preferred by these former students are of a
life preparatory nature:

subjects

hich either may be used

directly in work later on, or subjects which from their
general educational and cultural qualities, help shape the
training and thought of the pupil in order that he may live
a fuller life and become a good citizen.
Unemployed Youth
Studies that have been made in San Antonio and in
1

Inge .

QJ2_. cit., p . 1 .
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other cities reveal that the unemployed come from almost
every occupational classification but that most of them
come from the unskilled and semi-skilled gr9ups.
While unemployment does not affect the same families
and individuals year after year, the total number of the
unemployed remains at relatively high levels in most urban
centers. · In San Antonio, as elsewhere, this is true and
continued unemployment remains characteristic of individuals with limited skills, of an older age, and with skills
specialized for occupations in which there are relatively
few opportunities .

Added to this group each year are

youth who reach employment age and find limited opportunities in private industry.
San Antonio has for years been a reservoir for a
migratory labor supply which is used in many different
sections of Texas, south and north of the city, as well as
the northern states .

By December, at the latest, prac-

tically all of the migrants have come home and only a few
go out again in January .

The wages paid are not sufficient

(partially because of the expense associated with the mode
of life) to permit them to save enough to support themselves in off seasons . 2
As was indicated earlier in this study, the term
"·e mployed youth" exc'ludes all students, homemakers, and
the voluntarily idle and leaves them classified as.

2

Work Projects Administration of Texas.

11

unem-

p. 12 .
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ployed youth."

There were ninety-one unemployed youth

interviewed during this study.
The most interesting discovery was the fact that of
ninety-one unemployed youth, there was only one voluntarily
idle.

There were sixty-seven students in the unemployed

group, and twenty-three homemakers.

The largest percentage

of students was found in the youth who had been out of
school for one and two years.

This was found to be due

largely to the fact that there is a Junior College for
Negroes in San Antonio, and many high school graduates are
able to remain at home and attend this school for one or
two years at a reasonable cost.

The number of students

decreased with each year beyond graduation.
In the questioning of the values of an extensive
voc ational training and guidance program for San Antonio,
there are advantages, both abstract and practical, which
should be borne in mind.

It does have the possibility of

developing some basic manual skills which can be turned
into varied uses.

For this city , any program of vocational

training and guidance should take into account both the
pr esent industrial situation and a prognosis of possible
future developments.
All of these facts can be given varying interpretations but the basic f act remains that San Antonio has not
been an area of great economic opportunities for large
numbers of its population.

The major sourc es of wealth in

San Antonio are for the most part economic activities which
are beyond the direct control of its citizens.

The market
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for unskilled labor promises to remain small.
If San Antonio coAtemplates, as it must, increased
industrialization, then the public schools should plan their
training courses to provide labor skilled in the areas that
future industry would demand.
Drop-Outs
Drop-outs have long been a concern of educators-not only for what they may lack in preparation for wage
earning citizenship, but also because of the problems they
create while in school.

Information as to what some of

these drop-outs think about education was secured in this
study.

Although the proportion responding is rather small

for such a study, the fact that replies from the groups
were so nearly identical in content is taken to mean that
the answers have a good deal of reliability.
Table VIII shows the reasons for leaving school to
be:

Indifference, Armed Services, moved away, economic

conditions, illness of self or member of family, marriage,
and transfer to other schools.

'I'here were many contribut-

ing factors to these reasons, and in some instances, one
of these reasons was the pr1mar,- cause or the ultimate
result of the other.
been due to:

Indifference, for example, may have

dislike of school in general or particular

subjects or teachers in particular, disciplinary trouble,
or even economic conditions or illness.

The problems

created by having youth to travel long distances through
inclement weather and enduring comfort may well be termed
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economic factors contributing to indifference and disciplinary troubles .

It is reasonable to assume that to

these students, the attraction of economic independence
may become greater than that of the school program .
A group of teachers and the nurse who make regular
visits in the homes of the school youth give direct testimony to the relation of family income to schooling.

This

information, plus the results of the questionnaires, reveals
that too few high school students live near enough to the
school to walk.

The Public Service Company ticket books,

the very cheapest mode of transportation, cost ~l.20 per
month.

The students who graduate from Dunbar Junior High

Sch ool, Los Angeles Heights School, Sojourner Truth School,
South San Antonio, and Kenwood Schools must all travel
great dist ances, and spend this amount, and sometimes more
if they wish to attend high school.

There are many who

never make the attempt to enter high school and of the number who do only the most perservering survive .
The survey revealed further that most of those
students who dropped out for financial rea sons were members
of large families .

Very few lacked brothers and sisters .

No inquiry was made as to the formal education of their
parents to the extent that it could be reported in tabular
form; however, it was found that the cultural influences
in many of the homes of the students whose environments
were familiar to the local school people were thought to
be poor .

Likewise, the parental attitude toward continued

education was definitely not one of strong encoo:ragement.
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Pupils who left high school as drop-outs did not
participate during their school careers to any great degree
in athletics or other activities .

Several reasons were

suggested for this non-participation:

(1) many of them do

not remain long enough to become identified with such activities; (2) the pupils usually leave on buses at the
close of the day; and (3) those who drop out, ordinarily
do not have as many special talents as those who continue
in school .
The students who left school to serve in the armed
forces must be considered independently of those who left
for the several other reasons listed .

The most significant

data concerning them reveals that of the eight available
for interview, three were already retarded students who,
because of poor scholarship and enforced absenteeism, had
already reached the draft age .

The remaining five who

entered the armed services could not be considered the
responsibility of the school as their economic conditions
caused them to enter the service to receive the financial
security it offered .
These data serve to raise a number of rather pertinent questions .

What are these young people doing one to

four years after they dropped out of school?

Are they

making a success of life, or are they making a dismal
failure of getting along in the wor ld?
The students who transferred to other schools,
mainly the Catholic Schools did so for various reasons ;
namely, to be with other friends, to escape rigid dis-
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c1pl1ne, and to take a higher grade.

This is possible

because no records of previous grade attainment are
required for admission to these schools.
The large number of drop-outs from whom no information was obtained present a strong challenge to the school
to find out exactly why they stopped, what they are doing,
and whether the school can be of any further service to
them.

'±'his raises the question of whether those who are

likely to become drop-outs can be identified in advance.
If so, is a personal conference held with each?

A number

of school-leavers might be induced to return, provided the
school could show an interest in helping them solve their
real problems.

A definite co-operative attack on this

problem by the schools and the Employment Service might
result in a different picture when the question is answered
in years to come.

TABLE VII •

UNEMPLOYED YOUTH

EDUCATIO N

Homemalrers
No .
Pot.

StudEnts
No .
Pot.

Volunt"'rilv idle
Pct.
No .

10th._Grade

.5

5.5

8

a.a

1

11th. Grade

1

1.1

7

7.7

0

12th. Grade

0

0

0

0

0

1 year be;yond high school

2

2.2

22

24.1

0

2 years

4

4.4

l.5

16.5

0

6

6 •.6

0

5

s.s

'

a.a

7

7.7

0

23

25.3

67

73.6

1

beyond high school

3 years beyond high school

4 or

more years beyond high
school

TOTAL

1.1

1.1

!P-

t\?
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TABLE VIII1

REASONS FOR SCEOOL LEAn NG

REASOJTS

NUMBER

PER CENT

Indifference

5

12 . a

Armed Services

8

20 .5

l::.oved awe:y

0

0

Eoo:nomio Conditions

17

43 . 6

Illne ss

0

0

Harriage

2

5 .1

Transferred to other schools

7

18 . 0

39

1.00 .0

TOTAL
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TABLE IX.

STUDEIITS' EVALUATION OF HIGH SCHOOL COURSES

COURSE

Life Preparatory

College Preparatory

English

216

221

Mathematics

216

240

HistorJ

0

0

Spanish

233

14

Home Economics

220

183,

97

0

Typing

203

0

Business

197

0

Physical Education

2.38

1.3

Cosmetology

226

0

Shop Courses
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CHAPTER VI
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
The ultimate results of the guidance program, whether planned or incidental, as well as the effects of the
entire high school career of youth can best be determined
by some type of follow-up.

There are many factors which

influence the success or failure of the high school graduate or drop-out when he attempts to enter the occupational
world, other schools, or homemaking.

The youth of San

Antonio, Texas, like the youth of the nation face their own
particular problem of entering and succeeding in occupational, post-school, and home life.
Of the 506 students who were graduated, and the 69
who dropped-out from 1942 through 1945, 208 graduates and
39 drop-outs responded to the questionnaires used for this
study.
There were 139 employed graduates, 69 unemployed
graduates, 39 employed drop-outs, and 22 unemployed dropouts.

It was found that among the employed graduates, the

largest numbers were employed in the semi-skilled and unskilled occupations with skilled, domestic, office, professional, technical, and proprietary occupations following
in the order stated.

More than three times as many youth

desired professional jobs as were employed in them, 12
times as many desired technical jobs as were employed in
them.

Female youth were actually engaged in five out of

ten of the jobs they listed as preferred; while male youth
were engaged in only one of the specific jobs listed as
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preferred.
The most frequently used sources of information
regarding occupational choices were, workers on the jobs
desired, parents, relatives and friends, and the employment
agency.
The student opinion poll revealed a desire in the
students for more and better guidance, more life preparatory
courses, and more actual experience in the fields they considered life preparatory.

The subjects considered most

valuable were tenth and eleventh grade English, all mathematics, Spanish, Home Economics, shop courses, typing,
business, physical educ a tion and cosmetology.
Conclusion
It was recognized at the outset that achievement of
the objectives of this study could be only of a tentative
nature.

The employment situation, population number and

personnel, and occupational opportunities have all undergone drastic changes since the collection of data for this
began and ended.

':Pb.e new figures regarding these elements

would indeed present a different picture of the youth situation.

'I1his serves to strengthen the opinion as to the

value of frequent and comprehensive follow-up in order that
the schools and the community may keep abreast with new
problems created by the ultimate change in conditions of
most cities.
On the basis of conditions w.hich existed at the time
of the study, it was found:

That high school opportunities
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and facilities for the Negro youth of San Antonio, Texas
are inadequate to provide a maximum number with high school
training.
1. There is a pressing need for better educational
opportunities because changing conditions are
constantly increasing the need for trained
youth.
2. An organized program of guidance in the high
school would be of great help to graduates and
drop-outs in their effort to make good occupational and social adjustment.
3. At the time of the study, job opportunities were
more plentiful than they were at the close of
the study, this should be an incentive for
schools to increase their effort to help
youth face this situation.

Recommenda tions
It is believed that every normal child has a contribution to make to his family, community, and country if
he is provided with the proper equipment, one of the most
important items of which is a good education which is his
rightful heritage.

In view of this belief and the informa-

tion revealed through this investigation, it is recommended that:
1. The public schools should take steps to assemble
a staff of visiting teachers or attendance
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officials who would be qualified to investigate
and report on cases of truancy, of children who
drop out of school, and of children who do not
enroll in school.
2. The Phyllis Wheatley High Sohool should be furnished the staff and equipment neoessary to
establish and maintain a well planned guidance
program.
3. If a counselor cannot be employed, the school

should assume responsibility for providing
regular opportunities for study of rewards,
conditions, and requirements in the major
groups of occupations in which the students
manifest an interest
4. A plan be worked out co-operatively by which each
such agency can make its contribution.
5. The co-operating relationships continue to
function through the periods of placement and
follow-up.
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APPENDIX

5. What regular job.s have you held since you left high school, including your present job, if any?

NOTE:

Fill in the following informCLtion for each 1·egular job you have held since you left hligh school.
complete as possible.

Name and address
of employer
Example: Clover Stores Co.
338 So. Main St.

Kind of
business

Name of job
or kind of work

Retail Grocery

Dates

From:
Mar. 19J8
To:
Jan. 1940
From:

Sales clerk

Stockton, Kansas

First Job:

Be aa

Reason for leavinir

Offered better job

To:
From:

Second Job:

To:
From:

Third Job:

To:

--

Fourth Job:

From:
To:

Fifth Job:

From:
To:

Sixth Job·

From:
To:

.

Continue on the back of this form if more space is needed.

Note:

6. How many months of full-time (30 or more hours a
week) employment have you had since you left high
school, including months served in the armed fo~ces
of the U. S.? ................ ........... ........................ _ _ __

NOTE:

9. How many hours a week do you work on your present
job? ..................................... ............................ _ _ __

(Indicate the average number of hours if the number
varies from week to week).

If you do not have a job at present, skip items

7 to 12 and go directly to item 13 at the top of

the next page.

10. What is your present average weekly wage? _ __

(Include extras such as tips, commission, meals
lodging, etc. Indicate average wa.gea if wages
froni week to week.)

va.rti

7. Describe briefly the specific duties of your present job:

11. Are you employed by a member of your family, or by
a friend of your family, or by a relative?

(Check "X" one)
(Explain) ................................................... .

1 D Yes
□ No

,
12. Through what source did you learn about the "open•
ing" that led to your present job? (Che.,k "X" one)
2 □ Member of your family, a friend or relative

8. Did your employer put you through a period of training when you first started working on your present
job?

1 □ Yes.

For how long? .......................................... ..

(Describe)
2 D No

....................................................................

3 □ School authorities
4 □ Private employment agency (to whom you paid

a fee)

5

D Public employment agency (such as State Employment Service)

6 D Personal application while looking for a job
7 D Other (Explain) .............................................. ..

13. What is your present marital status?

(Check "X" one)
1 □ Single
2 D Married
3 □ Other

14. With whom do you live now?

19. Which subject that you took fn high school has been
of moat value to you in your occupational life since
you left high school?

Note: By "occupational life" is meant everything

(Check "X" one)

1 D Parents or relatives
2 □ Boarding with non-relatives
3 □ In own household
4 □ Other (Explain) ........................................... .....

15. What do you expect is going to be your regular occupation ?

having to do with, getting jobs, doing the work
required on those jobs, deciding and planning
f or a life's work, and actually carrying out the
plans for life's work.

··························································································
(If no subject has helped you, write "none" here.)

20. What subjects or kinds of education which you DID
NOT HAVE do you now think would have helped you
in your occupational life since leavinr achoo!?

(B e specific, as airplane mechanic or airplane pilot,
not aviation; typist, stenographer, private secretary,
not clerical. If yo?L are still undecided, write "imdecided" here.)

16. When did you decide definitely on what you now
expect is goin 11: to be your regular occupation?

(Check "X" one)
0
1
2
3
4
6

□
□
□
□
□

□

Still undecided
Before entering Senior High School
During Senior High School
Since leaving high school and prior to present
job
While on present job
Other ( Explain) ............................................... .

21. If there are any aurgeationa you care to make which
might help the school be of rreater aervice to you or
the younr people now in the achoo!, please write
them here.

17. With whom did you talk at high school, if with anyone, who helped you with your occupational problems?

··························································································
18. From what sources chiefly have you sourht advice
about your occupational problems since leaving school?

(Check "X" thoae who have been of most help to you)
0
1
2
3
4
6
6
7
8
9
10
11
12

□
□

□
□

D
□

□

D
□

□

D
□

□

NOTE:

No one
Public School officials
A school attended since leaving high school
YMCA, YWCA, and similar sources
Public employment service agency
Private employment agency
Parents, relatives, or adult friends of the family
Workers on jobs you are interested in
Employer or supervisor
Immediate personal friend
Movies
Reading
Other (Explain) .................... ...... ..... ................ .

22. Why did you leave high school?
1 D Graduated
2 □ Other (Explain)

················································

Will you ~ind ly check back ove 1• the queations to make sure that you have indicated 01· written an answer for
st
each que ion. Be sure that your name, address, phone number, and the date this blank was filled in are written
clearly on the top of first page.

Please list all or the courses you had in high school which in
your opinion should be classed under one of the following headings. If you feel that they belong under both headings, list
them under both:
LDEPREP

TORY

COLLEG~ PREP

TORY

Form BB

The Implementation Commiuion of the National Auociation of Secondary-School Principals

FOLLOW-UP INTERVIEW SCHEDULE
Mr.
Name Mr.•
Miss

Pre. ent
Addre s

Street and Number

(Print in capitals)

• Married Girls
Phone
(If no phone, write "none")

State

City

(Write maiden name here)

Date

( Date this is filled in)

Name of Interviewer ........................................................... . Po ition
SECTION I.

EMPLOYED YOUTH

(If the youth is employed full or part-time at present, ask
the questions in Section I relative to his present job.
If this section does not apply to the youth being interviewed, encircle one of the following statem,nts and go
immediately to Section II.)
1 This youth is unemployed at present.
2 This youth is a housewife.
3 This youth is a full-time student.

3. Do you feel that you
required on thia job?

1 Yes

2 No

can do everything that ia

3 Uncertain

1. What do you like most and what do you dislike moat
about your present job?

Like

Di8like

1

1

2

2

3

3

4

4
5
6

5
6
7

8
9

7
8
9

10

10

11

11

Nothing
Entire job
Certain dutie or aspect of the job
(monotony, routine, etc. )
Salary
Fellow worker&
uperior or "bo "
Working condition
Future opportuniti s
Independence and re ponsibilitie provided
by the job and vice v r a
Uncertain
Other (Explain) ................... .... ... ....... .. .

4. Do you feel that you will be able to keep this job
long aa you want it?

1 Yes

2 No

a•

3 Uncertain

5. Do you feel capable of holding down a better job
than this one without further training?

1 Yes

2 No

3 Uncertain

2. What thine• chiefly have you learned from your job?

1
2
3
4
5
6
7
8

othing or uncertain
Sp cific ta ks or kill relat d to joa
Has acquir d greater kill
To meet and work with p ople
To be a better, all-round work r
To accept independence and r pon ibility
About thing worked with
Othe r (Ex pla in) ..................................................... .. .

6. Do yo_u t_hink you are gettinii paid what you are worth
on tbia Job?

Copyri •ht 1941 by Tb~ National A a■ociation of Secondary-Sch

I p . .
r1nc1pals

7. What are the advantages of this job? Disadvantages?

(Duties, wages, working conditions, futiwe op7Jort1mities, age limitations, special employment benefits,
etc.)

8. Do you belong to any union?

1 Yes

2 No

11. What have you done to get a job since you have been
unemployed?

1 Contacted friends
Contacted relatives
Contacted school officials or teachers
Answered ads in the newspaper
Active in commercial employment agency
Active in public employment agency
Made random personal applications
8 Made random written applications
9 othing
10 Other (Explain) ....................................................... .
2
3
4
6
6
7

12. How do you feel about not having a job?
9. In what way could the high school have given you
better training that would have made it easier for
you to get and keep your present job?

1 In no way

2 Uncertain

13. In what way could the high school have given you
better training that would have made it easier for
you to get and keep your last regular job?

1 In no way

SECTION II.

2 Uncertain

UNEMPLOYED YOUTH

( Ask these questions of all unemployed youth, relative to
their last regular jobs.
If this section does not apply, encircle one of the following
statements and go immediately to Section Ill.)
1
2
3

This youth is employed at present.
This youth is a housewife.
This youth is a full-time student.

10. What do you think is the main reason you do not
have a job?

1
2
3
4
5
6
7
8
9
10
11

Economic system is not working well
No openings at present
Not enough "pull"
Doesn't know how to go about getting a job
Lacks training for job
Hasn't looked hard enough
Lacks work experience
Will not take jobs he can get
Has to stay at home
Uncertain
Other (Explain) ....................................................... .

SECTION 111.

ALL YOUTH

(These qtiestions are to be asked of all yoiith with the
exception of any tvho have never had a job o,· who are
still on their first jobs since leaving school.
If this sect,ion does not apply, encircle one of the following statements and go immediately to Section IV.)
1
2

This youth has never had a job
This youth i still on his first job

14. What was your chief reason for taking your first job
after leaving school?

1
2
3
4
6
6
7
8
9
10

First one applied for
J ob offered to him
Only one available and needed or wanted to work
Liked the amount of wages paid
Gave the most promise of continued employment
Offered an opportunity to learn something
Gave the most promise of advancement
Thought that he would like that kind of work
lA-lcertain
Other (Exvlain) ....................................................... .

15. Were you employed by a member of your family, a
friend of your family, or by a relative?

1 Yes

19*. What are the opportunities for you to get a job in
the occupation you expect to enter?

2 No

16. Through what source did you learn about the "open•
ing" that led to this job?

2 Member of your family, a friend, or a relative
3 School authorities
4 Private employment agency (to whom you paid a
fee)
5 Public employment agency (such as State Employment Service)
6 Personal application while looking for a job
7 Other (Explain) ......................................... ............. ..

20*. How steady do you think employment in this occupation will be?

21

*·

Will this work tend to be unhealthful or dangerous
for you?

1 Yes

2 No

3 Uncertain

17. Did your employer put you through a period of
training or apprenticeship when you first started
working on your first job?

1 Yes (For how long? Describe)
2 No

22*. How much do you expect to earn per year at first
in your chosen occupation?

SECTION IV.

ALL YOUTH

( Ask these questions of all youth with the exception of
married girls and those undecided on expected occupaftion.
lf the youth already has a job in his expected occupation
do not ask the questions marked with am asterisk (*).
If this section does not avvly, encircle one of the following statements and dmw the interv-iew to a close.)
1 This youth is a married girl
2 This youth is still undecided as to expected occupation
1S. What is the chief reason why you choose this occupation?

23. What special restrictions are there, leral or otherwise,
upon entrance into your expected occupation?

(High school or college graduation, certain skills or
abilities, previous experience, age reqidrements, un:ion
membership, health standards, licenses, etc.)

24*. What have you done up to now to get into your
expected occupation?

1 Nothing
2 Contacted friends or relatives
3 Contacted school officials or teachers
4 Answered ads in the newspapers
6 Active in commercial employment agency
6 Active in public employment agency
7 Made ·random personal or written applications
8 Investigated training possibilities and needs
9 Gone to school for training
10 Tried to get work or do things in chosen or related
field
11 Other (Explai n) .... .... .............. .. .. .................... ......... .

25 *. How do you feel about not getting the kind of work
you want?

26*. If you should find that unemployment or some other
factor should prevent you from getting a job in your
expected occupation, what other occupation would
you try to enter?

27. In what way do you feel that you are better off as
far aa occupational life ia concerned than people who
have had no high school traming?

Interviewer'• Comment•:

Form CC

The Implementation Commission of the National Association of Secondary-School Principals

EMPLOYER INTERVIEW SCHEDULE
Name of Youth .................................................................................................... Date.................................................. Interviewer
Last

First

Middl6

Name of Employer

Address

City

Street and Number

Person Interviewed ......................................................................................................
1. Job title of youth ............................. .

2. Work done by youth:

6. (If "Yes" to 5) Was it of any value

in helping him to get the job?
1 Yes
2 No

State

Position
11. Does he produce work of the amount
and kind that you believe ha should?

1 Yes

2 No

16. If buaineu should go downhill would
be be among the first or the last to
be let go?

17. What determines your policy here 7

3. How did you happen to hire this
youth for this job?

1. (If "No" to 5) Would a letter of
application have made it easier for
him to get the job?
1 Of no value
2 Of some value

a. Because of what quality in particular?

12. How quickly did he learn to perform
his duties relative to the average
employee?

1
2
3
4

Seniority of employment
Merit
Combination of above
Other (Specify) ........................ ..... .

1 Very quickly
2 In a satisfactory length of time
3 Very slowly
18. How does be take criticism?

8. Did you require him to fill in any
forms in applying for the job 7

1 Yes

2 No

b. Because of what source of contact in particular?

9. (If "Yes" to 8) What was your impreuion of hia efforts 7
( Encircle

4. (If the youth is not working for this
employer now.) Why isn't the youth
working here any longer?

5. Did he ever send you a letter of application? 1 Yes
2 No

everything mentioned.)
Bad
Good
1
1 Neatness
2
2 Legibility
3 Accuracy
3
4
4 Completeness
5 Other (Specify) 5

10. Does he follow direction• quickly

and accurately?
1 Yes

13. How long did it take him to learn

hta job?

1 Accepts comments in good spirit
and attempts to profit from them
2 Attempts to profit from comments
but shows resentment at criticism
3 Accepts comments in apparently
good spirit but makes no attempt
to profit from them
4 Accepts comments in a disgruntled
way and makes no effort to profit
from them

14. How well does he maintain his poise
or aelf•control at bia work?

1 Exhibits a high degree of selfcontrol
2 Loses control only occasionally
3 Frequently loses control of himself

15. Has the youth made the moat of his
opportunities here? In what way?

2 No

Copyright 1941 by The Nalionnl Associntlon of Secondary-School Prlnclpnls

19. How does he get along with his fellow workers?

1 Is popular and respected
2 Is respected but is not popular
with them
3 Is popular but is not respected
4 Is neither popular nor respected

20. Does this youth have to meet and
deal with customers?

1 Yes

2 No

21. (If "Yes" to 20) How well does he
establish relations with them?

1 Meets customers and secures their
good will easily
2 l\leets customers with difficulty but
eventually secures their good will
3 Has no difficulty meeting customers but does not have success in
securing good will
4 Has difticulty both in meeting and
securing good will of customers

22. Does he have to work with machines
and tools to any considerablejextent?

1 Yes

23. (If "Yes" to 22)

2 No

27. How important do you consider attendance as a factor affecting the
youth's job status?

1 Unimportant

2 lmportant--for affecting chance

for advancement
3. Important--for affecting security
of tenure
4 Important - for affecting wage
status
5 Important-other (Specify) ....... .

32. What are his prospects for being
employed with this concern for the
next year?

1
2
3
4
5

None
Poor
Fair
Good
Uncertain

33. Do you believe he has had the right
kind of education, general or specific, for this job?

28. Has he demonstrated interest in his
work?
2 No
1 Yes

1 Yes

2 No

3 Unnecessary

What ones?
34. If not for this job, for any job?

24. ( If "Yes" to 22) How well does he
adjust himself to their use and manipulation?

1 Handles machinery and tools well
and seems to enjoy doing so
2 Handles machinery and tools well
but in a routine methodical way
3 Seems to like t o work with machinery and tools but is not very
successful at it
4 Is successful at handling machinery and tools but dislikes such
work
5 Is unsuccessful at handling machines and tools and dislikes such
work

29. Can he be trusted to work alone
without supervision?
2 No
1 Yes

30. In what ways does he show an interest
in the success of larger aspects of
the business other than his immediate
duties?

2 No

35. In what way, if any, do you think
the school could have made him a
more valuable employee?

1 None

1 In no ways
2 Suggestions made
3 Offer to help when needed
4 Questioning employer

5 Other (Specify) ..........................•.

25. (If "Yes" to 22) How well does he
observe the health and safety regulations with respect to the use of
the machines?

1 Yes

31. How do you regard the value o!
such larger interests?

36. Has this youth bad any in-service
training? (Describe) ....................... .

37. Description of business:

1 A desirable quality
2 Valuable occasionally

3 Would rather have employees do

26. What kind of an attendance record
has he maintained?
1 Good
2 Fair
3 Poor

just what they are told
4 Undesirable quality and notwanted
at all

38. Number of employees in total busineaa:

General Comments:

